Why is transition so important?
During the 18th annual report to Congress, the Federal Office of Special Education Programs stated that while all of the IDEA. requirements are important, some have a more direct relationship to student results and the highest priority should be given to those requirements.
  The requirements with the strongest links to results are:
· Statement of needed transition services for students with disabilities beginning no later than age 16  (and younger if appropriate);
· Access to the full range of programs and services available to non-disabled students including general and vocational education and work experience (program access); and
· Education in the least restrictive environment (LRE).
The original purpose of the first federal law that entitled children with disabilities access to public education in 1975 (Education of all Handicapped Children P.L. 94-142) was to ensure that children with disabilities received educational benefits that allowed them to progress from grade to grade, obtaining the knowledge and skills of their non-disabled peers. This was described as a Free, Appropriate Public Education (FAPE). By the time the latest changes to the federal law were adopted in 2004, the purpose of the Federal Law, now called the Individuals with Disabilities Education Act (IDEA) was expanded to include preparation for adult life – to provide the services and supports needed for each child with disabilities to become a productive adult, contributing to his/her community.  To that end, the current law emphasizes that a primary purpose of the law is “to ensure that all children with disabilities have available to them a free appropriate public education that emphasizes special education and related services designed to meet their unique needs and prepare them for further education,  employment, and independent living.”

IDEA makes clear that disability is a natural part of the human experience and in no way diminishes the right of individuals to participate in or contribute to society.  Improving the educational results for children with disabilities is an essential element of national policy of ensuring equality of opportunity, full participation, independent living, and economic self-sufficiency for individuals with disabilities.  This is the essence of transition, and planning for the movement from school to adult life is an essential part of the IEP process in order to guarantee success.
Transition is important because it is the planning process that helps youth with disabilities decide and plan for college, employment, independent living, and health/wellness as they become contributing adults in their communities.
Transition is a formal process of cooperative planning that will assist students with disabilities to move from school into the adult world. While many individuals and agencies may be involved in planning for and providing transition services, the school district is responsible for the coordination of the process.  A student’s case manager is responsible for transition planning
.  
When must School districts begin providing transition services to students?
In New Jersey, beginning with the IEP in place for the school year when the student will turn 14, the IEP must include:

1. A statement of the student’s strengths, interests and preferences;

2. Identification of a course of study and related strategies/activities that:

· Are consistent with their strengths, interests and preferences; and

· Are intended to help the student develop or attain post-secondary goals related to training, education, employment, and, if appropriate, independent living.

Students typically turn 14 some time during their 8th grade year; this means that transition planning should begin with the IEP annual review that occurs when your child is in 7th grade.  Students are required to be invited to their IEP whenever transition is being discussed, and the letter that parents receive regarding the meeting must indicate that transition will be discussed.  Even though students are required to be invited, they are not required to actually attend.  Having your child attend an IEP meeting is a personal decision; however, whose future is it?  When students do not get the opportunity to participate, the key piece to transition planning is lost.  Students need to learn about their disability, accommodation needs, and be able to articulate what they need before they leave high school.  Attending and actively participating during transition planning is a vital part of this process.
The beginning of transition planning marks the first time when you, your child, and the school will discuss the “bigger picture” of adult life.  Rather than focus on one year’s progress, the IEP must also start to identify postsecondary goals.  What does your child want to do after s/he graduates?  Where will s/he live?  What kind of college or work does s/he want?  

The IEP must include a statement of your child’s strengths, interests and preferences that in turn will help identify the courses of study that s/he will need to take in order to reach his/her identified postsecondary goal.  For example, if your child wants to attend college upon graduation, the courses of study should include college prep courses (with appropriate support); the scope and sequence of class choices should include courses required for all students for graduation.  
If your child does not want to go to college upon high school graduation, the IEP should address courses that would help him/her pursue his/her identified interests.  Some students know what they would like to do; others don’t have a clue; and still others will change their mind many times before they graduate.  After all, how many of us are doing exactly what we thought we would be doing when we were 14?  All youth, including youth with disabilities, have the right to dream about their future and change their minds as necessary.
Your child’s IEP should address assessments to determine appropriate postsecondary outcomes.
  These may include vocational evaluations, interest inventories, independent living assessments as well as the typical psychological and educational testing.
The IEP for a student turning 14 must address whether consultation from agencies that provide services for individuals with disabilities including, but not limited to, the Division of Vocational Rehabilitation Services (DVRS) is appropriate.
  DVRS will provide technical consultation for you when your child turns 14, and will open a case up to two years before your child graduates or ages out of their educational entitlement if s/he qualifies for their services.
What is the correlation between transition and New Jersey Core Curriculum Content Standards?
One of the goals of public education in New Jersey is to produce excellent thinkers and doers.  New Jersey Core Curriculum Content standards describe the knowledge students should acquire and the skills they should develop throughout their school experience.  They are broad outcome statements that help frame curriculum for the nine academic areas identified.  The New Jersey Core Curriculum Content Standards are intended for all students. This includes students who are college-bound or career-bound, gifted and talented, those whose native language is not English, students with disabilities, and students from diverse socioeconomic backgrounds. Insistence on the core curriculum means that every student will be involved in experiences addressing all of the expectations set forth in all nine content areas. A core curriculum does not mean that all students will be enrolled in the same courses. Different groups of students should address the standards at different levels of depth and should complete the core curriculum according to different timetables. Depending on their interests, abilities, and career plans, many students will and should develop knowledge and skills that go beyond the specific indicators on the Core Curriculum Content Standards. Nevertheless, all students should complete all elements of the core curriculum.
  New Jersey Code requires that measurable annual academic and functional goals be related to the New Jersey Core Curriculum Content Standards through the general education curriculum unless the individualized educational or functional needs of the student dictate otherwise.

All students, including students with disabilities, take assessments based on New Jersey’s Core Curriculum Content Standards.  Therefore it is critical to make sure that specially designed instruction – and the required goals necessary within each IEP – enables a student to access New Jersey’s curriculum standards.  Students attending public high schools must take the High School Proficiency Assessment (HSPA), which is based on these standards.  The HSPA is designed to give school districts information about how well their students have mastered the standards.  Students with educational disabilities will be working toward achieving the standards at levels appropriate for them and can take assessments with accommodations or modifications they may need.
  These accommodations will be defined in their IEPs.  The accommodations or modifications need to be consistent with those used within the students’ classroom testing.  For example, if a student’s IEP identifies that extended time is appropriate for classroom tests and quizzes and the student uses this accommodation, then it would also be appropriate for the HSPA to provide that accommodation.  If, however, a student does not use extended time in the classroom setting, then it would not be appropriate for that particular student to have extended time when taking the HSPA.
Almost all students with IEPs will participate in the HSPA testing; however, there is a small percentage of students with the most severe disabilities for whom some of the content standards are not appropriate.  In order to ensure that the educational results for all students are included in the statewide accountability system the New Jersey Department of Education developed an Alternate Proficiency Assessment (APA) to measure the progress of students who cannot participate in the statewide HSPA even with accommodations.  The IEP team makes the decision about state assessment participation.  The IEP must specify which assessment a student will take for each content area tested.  This decision must be based on individual need, and not on category of disability.  New Jersey special education code specifies that:
Students with disabilities shall participate in the Alternate Proficiency in each content area where the nature of the student’s disability is so severe that the student is not receiving instruction in any of the knowledge and skills measured by the general statewide assessment and the student cannot complete any of the types of questions on the assessment in the content area(s) even with the accommodations and modifications.

All students must be assessed regardless of ability in order for states to meet the requirements of No Child Left Behind.  While all students must take these assessments, the IEP team may, if appropriate, exempt the requirement for a student to pass the tests as a graduation requirement.  Being exempt from passing the HSPA does not exempt any student from participating.
The United States Department of Education (USDOE) provides further guidance regarding eligibility of participation in alternate assessments.  Only students whose cognitive impairments may prevent them from attaining grade-level achievement standards, even with the very best instruction, are eligible.  The USDOE intended that only a very small number of students would be assessed with alternate proficiency standards.

Students with disabilities who are required to pass the High School Proficiency Assessment (HSPA) for graduation and have been unsuccessful during the 11th grade testing must participate in the Special Review Assessment (SRA).  Any student participating in the SRA as determined by the IEP team shall not be required to participate in the HSPA and pass that assessment.

The Special Review Assessment is a way for students who have not passed all sections of the HSPA to meet New Jersey’s high school graduation requirements.  It is a series of performance assessment tasks designed by the New Jersey Department of Education as “an alternative assessment that provides students with the opportunity to exhibit their understanding and mastery” of state graduation standards “in contexts that are familiar and related to their experiences.”
  
The HSPA is a traditional paper and pencil standardized exam with multiple choice questions, opened-ended, short-answer questions and writing samples to assess student skills in different core content standards.  It is given in a formal testing environment under timed, secure conditions on specific dates determined by the state.  It is only given in English.  The SRA is given locally on a flexible schedule in less formal, untimed settings.  Students may be given multiple opportunities to complete the performance tasks, and the SRA is available in Spanish, Portuguese and Gujarati.  These two tests are designed to be educationally equivalent assessments.  
The New Jersey Department of Education and the State Board of Education have recently committed to make changes to the Special Review Assessment (SRA) to ensure consistency for this alternate process for meeting the statutory requirement that all students pass the HSPA in order to gain a diploma.
  Talk with your case manager about these changes if your child needs to take the SRA.
What are the transition components of an IEP?
When Congress updated the nation’s special education law (IDEA) it sought to improve postsecondary results for students with disabilities by requiring public high schools to provide better transition planning starting at age 16.  In New Jersey, students’ IEPs must include a statement of their strengths, interests and preferences and identify a course of study and other strategies intended to help them achieve goals that are building upon what they can do starting with the IEP in place for the school year when students turn 14.  The requirements for transition planning expand even more beginning with the IEP in place for the school year when students turn 16.  The IEP has to include appropriate measurable postsecondary goals based on age-appropriate transition assessments.
  Age appropriate assessments might include things like interest inventories or community-based vocational assessments that help your child identify career interests.

IDEA 2004 requires measurable post secondary goals. Postsecondary goals occur after the student graduates and take more than one year to achieve. They must also be appropriate to each individual student.   The IEP for a student in transition should be driven by these postsecondary goals.  
.

Students and families need to consider four important domains when thinking about life after high school:
1. Post secondary education.  What kind of post secondary education is realistic and appropriate?  What skills are necessary to be successful? The IEP should identify and implement steps to make sure that when college is identified as the appropriate post secondary goal that programs are identified and the student has taken courses in high school that will help secure choices of college.  Students with IEPs should have as many choices for college as typical peers do.  Is the student expected to pass the high school proficiency assessment (HSPA)?  Will s/he be taking the S.A.T. or A.C.T?  Will s/he need academic adjustments in order to have equal access to these assessments?
2. Employment.  Does the IEP discuss career goals?  Will the student need to develop skills necessary to be successful in a specific career?  The IEP should also address vocational skills that will deal with a student’s ability to complete a job application, handle a job interview, and to know where to begin to find an available job.  Additionally, students must learn about job demeanor and what will be expected from them by their future employers in order to be successful. Vocational evaluations for students to help them determine their career interests and capabilities can be critical for some students, and is an appropriate request in transition planning.
3. Independent living.  What kind of transportation is necessary for this student?  Can s/he drive?  Will s/he have to take public transportation for work, and if so, does she need direct instruction to learn how to use it?  Should s/he have an interview with Access Link to determine eligibility?  Does the student need direct instruction in regard to:

· Meal planning or food shopping? 

· Using money/making change?
· Personal hygiene?
Are there social skills needed so the student can function within the community?

Will the student eventually be able to live independently, or will s/he need a group home or other type of residential support?  If the student is eligible for support from other agencies, the IEP plan should address how the family will apply and access those services, and the district will need to provide any assistance necessary in order for the student to obtain services. 
4. Health.  The overall health needs discussion when addressing transition is a critical factor in transition planning; after all, lack of attention to health needs and health management can jeopardize goals for learning, working, and living safely in the community. Health needs to consider as part of transition planning include:

· Appropriate nutrition;

· Proper hygiene;

· Importance of exercise as a life skill;

· Effects of adverse chemicals (alcohol, tobacco, other substances); and

· Reproductive education.

For students with more specialized health care needs this area of transition planning is even more critical.  Transferring responsibility for self-care to a youth is complex; it requires assessing a variety of factors, including:

· The complexity of the health needs, 

· The physical and intellectual abilities of the student, and

· Cultural factors (values, health care practices, beliefs about disability).
Post secondary goals are generally understood to refer to those goals that a child hopes to achieve after leaving high school.  It is not the process of pursuing or moving toward a desired goal.
  The IEP for a student in transition should be driven by these post secondary goals.  
Annual goals are "statements that describe what a child with a disability can reasonably be expected to accomplish (e.g., master some skill or knowledge [not an activity]) within a twelve month period in the child's special education program.”
  Measurable goals are defined as statements that contain four critical elements and include the behavior or skill that can be measured at periodic intervals against some criterion of success.
  The four critical elements of a measurable goal are as follows:
1. Timeframe identifies the amount of time in the goal period and is usually specified in the number of weeks or a certain date for completion.
2. Conditions specify the manner in which progress toward the goal is measured. Conditions are dependent on the behavior being measured and involve the application of skills or knowledge and describe the materials and environment necessary for the goal to be completed. 

3. Behavior clearly identifies the performance that is being monitored. It represents an action that can be directly observed and measured. 

4. Criterion identifies how much, how often, or to what standards the behavior must occur in order to demonstrate that the goal has been achieved. The goal criterion specifies an amount of growth.
Annual goals should not be too broad or vague, nor should they be as specific as short term objectives.  When developing annual goals, think about and capitalize on student strengths. Team members need to consider three things: past and present educational performance, the priority of various needs, and the amount of time anticipated for the student to attain each of the goals.
Although IDEA, as amended in 2004, now only requires objectives/benchmarks for students with disabilities who take the alternate assessment
 it is important to note that New Jersey Statutes continues to require short term objectives/benchmarks for all students with IEPs.

Short term objectives relate to annual goals:

Short-term instructional objectives (also called IEP objectives) are measurable, intermediate steps between the present levels of educational performance of a student with a disability and the annual goals that are established for the student. The objectives are developed based on a logical breakdown of the major components of the annual goals, and can serve as milestones for measuring progress toward meeting the goals.

Short-term objectives should not merely restate the goal; short-term objectives should describe a sub-skill of an annual goal.  They should be written in a sequential order that reflects a progression through the various skills toward the annual goals.  This permits monitoring of progress throughout the year.
A well-written objective communicates the same intended outcome to whoever reads it.  It answers six questions:

1. Who – relates to the students

2. Does what – describes the observable behavior that the student will do to complete the goal

3. When – relates to a specific point in time when something will have been learned or completed.
4. Given what—describes the conditions that will need to be in place for the goal or objective/benchmark to be completed. 

5. How much 

· Mastery – describes the performance accuracy of the behavior needed for the goal and objective/benchmark to be considered completed.

· Criteria – describes how many times the behavior must be observed for the goal or objective/benchmark to be considered completed.

6. How will it be measured – describes performance data.
	Let’s take the following example:

By November 30, 2009, when given picture symbols with Velcro adhesive and a wall mountable daily planner Kevin will utilize a schedule to plan educational and recreational activities two days each week with a maximum of one physical prompt per activity to place the picture symbol on the schedule, as measured by teacher-charted records.




	Who?
	· Kevin


	Does what?
	· utilize a schedule to plan educational and recreational activities 


	When?
	· By November 30, 2009


	Given what?
	· when given picture symbols with Velcro adhesive and a wall mountable daily planner 


	How much?
	· two days each week with a maximum of one physical prompt per activity to place the picture symbol on the schedule,


	How will it me measured?
	· as measured by teacher-charted records


Students must also receive appropriate transition services.  The transition services defined in IDEA shall consist of a coordinated set of activities for a student with a disability that is designed within a results-oriented process, that is focused on improving the academic and functional achievement of the student with a disability to facilitate the student’s movement from school to post-school activities, including postsecondary education, vocational education, integrated employment (including supported employment), continuing and adult education, adult services, independent living, or community participation, and be based on the individual student's needs, taking into account the student's strengths, preferences and interests. In addition to the above, transition services shall include: 

(1) Instruction; 

(2) Related services; 

(3) Community experiences; 

(4) The development of employment and other post-school adult living objectives; and 

(5) If appropriate, acquisition of daily living skills and functional vocational evaluation.

Instruction is one component of a transition program that the student needs to receive in a specific area to complete a needed course or gain a specific skill to meet the postsecondary goals.
Related services is defined as “transportation, and such developmental, corrective, and other supportive services (including speech-language pathology and audiology services, interpreting services, psychological services, physical and occupational therapy, recreation, including therapeutic recreation, social work services, school nurse services designed to enable a child with a disability to receive a free appropriate public education as described in the individualized education program of the child, counseling services, including rehabilitation counseling, orientation and mobility services, and medical services, except that such medical services shall be for diagnostic and evaluation purposes only) as may be required to assist a child with a disability to benefit from special education, and includes the early identification and assessment of disabling conditions in children. However, the term does not include a medical device that is surgically implanted or the replacement of such device”.

Community experiences is one component of a transition program “that are provided outside the school building or in community settings. Examples include community-based work experiences and/ or exploration, job site training, banking, shopping, transportation, counseling and recreation activities”.

Employment and other post-school adult living objectives are components of a transition program that “the student needs to achieve desired post-secondary goals. These could be services leading to a job or career or those that support activities done occasionally such as registering to vote, filing taxes, renting a home, accessing medical services, filing for insurance or accessing adult services such as Social Security Income (SSI)”.

Acquisition of Daily living skills is one component of a transition program that is included “if appropriate” to support student ability to do those activities that “adults do every day (e. g., preparing meals, budgeting, maintaining a home, paying bills, caring for clothes, grooming)”.

Functional vocational evaluation is one component of a transition program that is included “if appropriate”. This evaluation involves “an assessment process that provides information about job or career interests, aptitudes, and skills. Information may be gathered through situational assessment, observations or formal measures, and should be practical. The IEP team could use this information to refine services outlined in the IEP”.

As you can see, transition is a time that necessitates thinking about the IEP process differently.  It requires talking to the student, identifying his/her vision for the future, and developing long term goals based on that vision.  After postsecondary goals have been identified, then annual goals should be developed; annual goals and transition services must be determined relative to the student’s post secondary goals.  The whole IEP process should be driven by measurable, appropriate, and achievable post secondary goals.  Schools should take note that transition areas are broader than just academic achievement; there will be times that services should continue even if a student has met credit requirements for graduation.
 Where will the services be provided?
Transition services may be delivered across a broad spectrum of arenas, from the classroom to the community.  Transition is based on individual need, taking into account the student’s interests and preferences.  Transition services can and should be delivered through curricular and extracurricular activities across many settings – in academic and vocational classrooms, at home, and throughout the community – to practice and reinforce newly acquired skills. The more young adults with disabilities have opportunities to practice their skills in real life situations, the more comfortable and natural they will feel in those settings.

The required transition plan, as the definition makes clear, is a much more detailed and potentially much more creative plan for moving a student from school to post-school. It must include a statement of interagency responsibilities or any needed linkages between agencies.
  There is no requirement in the IDEA that transition services be provided on school grounds. An issue that comes up frequently, especially for many 18-21 year old students is that while they are entitled to services under the IDEA, their peers without disabilities are no longer in school and, understandably, they do not want to be receiving services in a high school setting with younger students. School-based IEP teams, however, are not necessarily willing or able to think about alternative ways of delivering meaningful special education services, including transition services to older students with disabilities.
However, if the team follows the requirements of the IEP by taking into account the interests and preferences of the student, invites community agencies to participate in the transition process, and thoughtfully considers what the student needs to be able to know and do when he or she leaves school, then the transition plan will be a more useful document, and the team may be willing --  especially with participation by an attorney or advocate for the student -- to consider implementation of the plan at a location other than the student’s school. For some students, provision of transition services at a community college might be appropriate. For other students, a job site might be a better place for implementation of their transition plans. For still other students who have multiple severe disabilities, the appropriate transition might be a transfer to an adult day program funded by the school system until the state’s developmental disabilities agency picks up funding when the student turns 21 and exits the school system. As with any IEP service, it is necessary to consider the individual student’s needs when developing the transition plan.


Sometimes older students become entitled to compensatory services because they are wrongfully graduated or because their IEPs have not been implemented or because they have been otherwise denied a free appropriate public education. Case law is clear that even if a student has graduated, the entitlement to compensatory education for a denial of a free appropriate public education does not disappear.
 Compensatory education can help a student in the broader educational purposes of the IDEA such as obtaining a job or living independently). Case law is also clear that compensatory services may be appropriately awarded to students beyond the age of 21.
 Often, the appropriate form of compensatory service for these students is transition services. However, the same issue arises about where the services should be delivered because the high school setting is no longer an appropriate place for these young adults to be every day. As discussed above for the delivery of initial transition services, nothing in the IDEA or in current case law precludes the provision of compensatory services at a community college, a worksite, home, or other location that is appropriate to the student’s needs. As the OSEP Letter to Riffel makes clear though, OSEP takes the position that the provision of college-level instruction would be precluded by the IDEA.
why is youth self-advocacy so important?
New Jersey state code requires that transition be in place beginning with the IEP for the school year when the student will turn 14, and that students must be invited to their IEP meeting when transition will be discussed.  Students need to actively participate in these meetings in order to have input in the process.  Why?  It’s their life that is being planned!  A student must have “a say” about their future; without it the transition process is incomplete.  It is important to discuss strategies to learn self-advocacy within the IEP process.
Self-advocacy skills for youth do not magically occur on their 14th birthday.  Students need direct instruction to learn about their disability, and they need practice and positive support when starting to advocate for accommodations.  The more practice they have while in high school the more comfortable they will become when they enter college and the workforce.  This transition strategy promotes independence.

As students approach adult life it is critical for them to be aware of their support needs.  Students pursuing either a college program or the world of work must choose to identify that they need support, and they must be able to articulate what those needs are based upon their disability.  Remember, at age 18 “adult rights” pass to them.  As adults they make the decisions regarding whether to disclose their disability.  College and work settings, while required to provide appropriate support if needed, do not have to provide accommodations if they are unaware that they are needed.  
The IEP team must provide information about the age of majority at least three years before students turn 18.
  The rights of parents regarding IEP decisions transfer to the students when they turn 18.  This means that students will now “sign off” on their own IEP! This requirement in the law does not consider ability of the student, so this is a time when some parents should also think about guardianship, and whether it may be appropriate for their family situation. Unless the parent(s) are appointed as the young adult’s legal guardian, a student makes his/her own IEP decisions at age 18.  This “transfer of rights” does not mean that parents are no longer a part of any IEP team, and students can choose to actively invite their parents to continue to help with decisions at their IEP meeting with a simple letter. (See sample letter) 
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what are other important issues to address in transition planning?
Last Evaluation.  Special education law requires that students be evaluated every three years to determine whether the student continues to be a student with a disability.  If the district board of education and parent agree that a reevaluation is unnecessary, the reevaluation may be waived.
  For students in transition, it is important to discuss and plan for a final evaluation in order to have current documentation of the student’s disability and his/her levels of academic and functional performance.  Remember:
(d) A reevaluation shall be conducted when a change in eligibility is being considered, except that a reevaluation shall not be required before the termination of a student's eligibility under this chapter due to graduation or exceeding age 21.

Identify when the last evaluation should take place as a transition strategy toward post secondary goals when your child is 14 and beginning the transition process; this will help eliminate conflict during the last year of school.  For instance, if your child identifies that attending college is his/her post secondary goal, the last evaluation might take place between junior and senior years in order to have current documentation available for the college.  Remember, IDEA protections end as soon as your child gets the high school diploma, and adjustments at the college or workplace setting are based on current documentation.  Having an IEP in high school does not automatically warrant post high school adjustments or accommodations.

Summary of performance.  The Summary of Performance (SOP) is required under the reauthorization of IDEA in 2004. The language as stated in IDEA 2004 regarding the SOP is as follows:

For a child whose eligibility under special education terminates due to graduation with a regular diploma, or due to exceeding the age of eligibility, the local education agency “shall provide the child with a summary of the child’s academic achievement and functional performance, which shall include recommendations on how to assist the child in meeting the child’s postsecondary goals”

The documentation within the SOP is intended to assist students to transition to higher education and/or employment.  The information should be part of the documentation required under Section 504 of the Rehabilitation Act and the Americans with Disabilities Act to help establish a student’s eligibility for reasonable accommodations and supports in postsecondary settings. It is also useful for the Vocational Rehabilitation Comprehensive Assessment process.  The information about students' current level of functioning is intended to help postsecondary institutions consider accommodations for access.  Submission of the SOP does not, however, automatically mean that a student will qualify for academic adjustments in college or accommodations at work.  These decisions are made on a case-by-case basis. (See sample Summary of Performance document) 
Alicia’s Law.  In June of 2008 the Governor signed a bill (Alicia’s Law) that gives classified students the right to participate in graduation exercises with their friends as a life experience without receiving their diploma and then continue to receive services past the typical graduation age (through age 21 if appropriate) as per their IEP. This law does not, however, provide this right to students who are expected to attain credits necessary for graduation and actually receive their diploma with typical peers. In other words, if the IEP specifically states that your child needs 115 credits to graduate s/he must have 115 credits; the superintendent/board policy can determine whether s/he can participate in graduation exercises prior to attaining the required credits.  At the same time, having enough credits to graduate does not automatically mean that a student’s transition goals have been met.  Ongoing discussion is necessary to determine when a student should receive his/her diploma.  
Other.  There are a myriad of adult services that a family may find useful in planning for successful transition.  Each student must have a plan that addresses his/her individual support needs.  What might be appropriate for one student may not be appropriate for another.  The resources listed in the tools section of this document provide you with a starting point to determine what other services may be suitable for you.
   Resources

Statewide Parent Advocacy Network

The mission of the Statewide Parent Advocacy Network is to empower and support families and inform and involve professionals and others interested in the healthy development and education of children and youth.  (800) 654-SPAN

www.spannj.org 

Family Support Center of New Jersey

The Family Support Center is a clearinghouse of up-to-date information on a national, state and local family support programs, services and disabilities. The Center offers a "One-Stop-Shopping" approach to individuals seeking information on disabilities and services by providing them with easy access to a comprehensive array of services.

http://www.fscnj.org/ 

Guardianship Association of New Jersey

To insure optimum independence for persons in need of guardianship services both to enhance their lives and protect them through advocacy, education, ethical standards, and the development of least restrictive alternatives.

http://www.ganji.org/mission.htm 

State Resources

Department of Labor

Division of Vocational Rehabilitation Services

The New Jersey Division of Vocational Rehabilitation Services (DVRS) provides services that enable individuals with disabilities to find jobs or keep their existing jobs.

http://lwd.dol.state.nj.us/labor/dvrs/DVRIndex.html 

New Jersey Next Stop

This program is aimed specifically at New Jersey Teens.  The website allows students to match skills and interests with occupatios that will be highly marketable when they are ready to enter the workforce.

www.njnextstop.org 
Department of Human Services

Division of Developmental Disabilities

The New Jersey Division of Developmental Disabilities (DDD) funds services for eligible individuals with developmental disabilities. These supports and services are provided by more than 280 agencies in communities throughout the state, or in seven residential developmental centers that are administered by DDD.

http://www.state.nj.us/humanservices/ddd/home/  

Division of Disability Services

The Division of Disability Services is a single point of entry for people with disabilities who need information and/or services within the human services system. DDS administers programs that allow people with different types of disabilities to live more independently in the community, and in many cases, avoid the need to move into an institution. These programs include home and community-based service programs, as well as other resource programs.

http://www.state.nj.us/humanservices/dds/about/ 

Commission for the Blind and Visually Impaired

The mission of the New Jersey Commission for the Blind and Visually Impaired is to promote and provide services in the areas of education, employment, independence and eye health through informed choice and partnership with persons who are blind or visually impaired, their families and the community.
http://www.state.nj.us/humanservices/cbvi/about/ 

Division of the Deaf and Hard of Hearing

The New Jersey Division of the Deaf and Hard of Hearing is the principal state agency established by New Jersey Law (PL 1977, C. 166) on behalf of people of all ages who are deaf and hard of hearing. The division provides education, advocacy and direct services to eliminate barriers and promote increased accessibility to programs, services, and information routinely available to the state’s general population.

http://www.state.nj.us/humanservices/ddhh/home/mission/ 

Division of Mental Health Services

The mission of the New Jersey Division of Mental Health Services is to promote opportunities for adults with serious mental illness to maximize their abilities to live, work, socialize and learn in communities of their choice.

http://www.state.nj.us/humanservices/dmhs/home/about/mission/ 

Division of Family Development 
The Division of Family Development provides leadership and supervision to the public and private agencies that deliver financial aid and support services to individuals and families.  Its primary task is to direct the state's welfare program, WorkFirst NJ and Food Stamps - a federally-funded food assistance program for low-income families administered by county and certain municipal welfare departments.  DFD provides funding, information management services and administrative support.  It also oversees Child Care, Child Support and other assistance programs.

http://www.state.nj.us/humanservices/dfd/home/index.html 

Division of Medical Assistance & Health Services 
The Division of Medical Assistance & Health Services administers the state-and federally-funded Medicaid program for certain groups of low- to moderate-income people. Through these programs, DMAHS serves more than 1,000,000 people with a staff of over 500 people who work both in Trenton and in Medical Assistance Customer Centers (MACCs) throughout the state.

http://www.state.nj.us/humanservices/dmahs/home/index.html 

Department of Health & Senior Services
Special Child Health Services

New Jersey has made a commitment to assist families caring for children with complex, long-term medical and developmental disabilities. For these "special needs" children, prompt attention to their condition early in life helps assure they will lead healthier lives when they are older.

http://www.state.nj.us/health/fhs/sch/index.shtml 
Department of Children and Families

Division of Child Behavioral Health Services

DCF’s Division of Child Behavioral Health Services (DCBHS) serves children and adolescents with emotional and behavioral health care challenges and their families. DCBHS is committed to providing these services based on the needs of the child and family in a family-centered, community-based environment.

http://www.state.nj.us/dcf/behavioral/ 

Division of Youth and Family Services

The Division of Youth and Family Services (DYFS) is New Jersey's child protection and child welfare agency within the Department of Children and Families. Its mission is to ensure the safety, permanency and well-being of children and to support families.

http://www.state.nj.us/dcf/divisions/dyfs/ 

Transportation
Access Link

Access Link is a public transportation service developed to comply with the paratransit regulations of the ADA. Access Link service is comparable to the NJ TRANSIT local fixed route bus system. Access Link is for people with disabilities who are unable to use the local fixed route bus. In order to use Access Link, you must first apply for eligibility.

http://www.njtransit.com/tm/tm_servlet.srv?hdnPageAction=AccessLinkTo 

Federal Programs

Social Security

Supplemental Security Income

Supplemental Security Income (SSI) is a Federal income supplement program funded by general tax revenues (not Social Security taxes).  It is designed to help aged, blind, and disabled people, who have little or not income and it provides cash to meet basic needs for food, clothing, and shelter.

http://www.ssa.gov/ssi/ 

Social Security Disability Income

Social Security pays benefits to people who cannot work because they have a medical condition that is expected to last at least one year or result in death. Federal law requires this very strict definition of disability. While some programs give money to people with partial disability or short-term disability, Social Security does not.

http://www.ssa.gov/pubs/10029.html#part1 

Adult Assistance
Planned Lifetime Assistance Network of New Jersey

PLAN/NJ provides practical solutions to families and their loved ones with significant disabilities or mental illness, thus lessening the fear and anxiety families experience when planning for the future.

http://www.plannj.org/ 

The Arc of New Jersey
The Arc of New Jersey is committed to enhancing the quality of life of children and adults with intellectual and developmental disabilities and their families, through advocacy, empowerment, education and prevention.

http://www.arcnj.org/ 

Association for Persons in Supported Employment
APSE is a membership organization formed in 1988 as the Association for Persons in Supported Employment to improve and expand integrated employment opportunities, services, and outcomes for persons experiencing disabilities.  

http://www.njapse.org/index.html 

ACCSES New Jersey

ACCSES New Jersey, formerly the New Jersey Association of Rehabilitation Facilities is a not-for-profit organization dedicated to providing leadership and support to members who advocate for and serve persons with disabilities through community based programs located throughout New Jersey.

http://www.accsesnj.org/
Independent Living Centers
Independent Living Centers are typically non-residential, private, non-profit, consumer-controlled, community-based organizations providing services and advocacy by and for persons with all types of disabilities. Their goal is to assist individuals with disabilities to achieve their maximum potential within their families and communities.
http://www.njsilc.org/ 

Elizabeth M. Boggs Center

The Elizabeth M. Boggs Center, as a University Center for Excellence in Developmental Disabilities, values uniqueness and individuality and promotes the self-determination and full participation of people with disabilities and their families in all aspects of community life.

http://rwjms.umdnj.edu/boggscenter/ 
Something to think about. . .





If your child wants to go to college after high school graduation doesn’t it make sense for him/her to take as many college prep courses as possible?  College students with disabilities indicate that if they could go back to high school the one thing they would change would be to insist on taking more rigorous course work.














Did you know?


The Division of Vocational Rehabilitation Services has local offices throughout New Jersey.  To find the office nearest to you visit http://lwd.dol.state.nj.us/labor/dvrs/content/dvrdirections.html





For more information about content standards:


http://www.state.nj.us/education/cccs





To view the USDOE nonregulatory guidance for alternate assessments:


http://www.ed.gov/policy/elsec/guid/altguidance.doc





The New Jersey State Employment and Training Commission (SETC) provides valuable career resources to students. Njnextstop.org is a powerful tool, providing cutting-edge information to help your child succeed in the world beyond high school. By browsing through this website with your child, together you can consider possible career paths, matching his or her skills and interests with potential jobs.  Visit this site at � HYPERLINK "http://www.njnextstop.org." ��http://www.njnextstop.org.� 








The U.S. Department of Education Office of Special Education Programs (OSEP) funded the National Secondary Transition Technical Assistance Center (NSTTAC) to ensure full implementation of IDEA indicator 13 and to help youth with disabilities and their families achieve desired post school outcomes.  Visit � HYPERLINK "http://www.nsttac.org/" ��http://www.nsttac.org/� for more information about this project.  Samples developed by NSTTAC are provided at the end of this document.











The Division of Development Disabilities (DDD) provides day programming options for individuals who qualify for services.  Adult programming begins at age 21.  For more information regarding their day programs, visit: � HYPERLINK "http://www.state.nj.us/humanservices/ddd/DC8.pdf" \t "_parent" �http://www.state.nj.us/humanservices/ddd/DC8.pdf� .











The Guardianship Association of New Jersey provides detailed information about guardianship.  Visit them at www.ganji.org
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